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Sources of Soft Power

Modelled commitment to principles and values
Knowledge freely granted and shared
Expertise in delivery

Conspicuous self-discipline

The art of persuasion

Validation by audiences




THE PROFESSIONAL/POLITICAL TENSION

Schools feel Politicians enact
pressured change
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belief and practice improvement
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Purposes for which key stage test results have been
used in England

. To determine whether national performance in English, mathematics and
science has improved since last year, or deteriorated

. To determine whether an individual student is making sufficient progress in
relation to attainment targets

. To judge the value of an individual child’s achievements
. To judge whether a school is effective or ineffective
. To identify learning needs and guide further teaching

. To diagnose learning difficulties




Purposes for which key stage test results have been
used in England

7. To determine whether a child meets eligibility criteria for special education
provision

8. To place children in ability groups
9. To identify the needs of students transferring to new schools
10.To inform school selection

11.To decide whether institutional performance - relating to individual teachers,
classes or schools - is rising or falling in relation to expectations or targets;
and hence to allocate rewards or sanctions




Purposes for which key stage test results have been
used in England

12.To identify institutional needs and allocate resources
13.To identify institutional failure and hence the need for intervention

14.To evaluate the success of educational programs or initiatives, nationally or
locally

15.To guide decisions on the comparability of examination standards for later
assessments in the basis of cohort performance in earlier ones

16.To ‘quality adjust ' education output indicators for the purposes of national
accounting
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Is education a public good for all, or a
positional good for the few?
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Social gradients in PISA reading literacy by country, 2009
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If education Is a positional good that
confers benefit on the possessor,

how can was ensure that all those

capable of high achievement receive
it?




Social gradients in PISA reading literacy by country, 2009
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Distribution of stude by socio-educational advantage quarter,
by sector, 2010

Per cent

Government Catholic Independent

B Bottom quarter B Second quarter

Third quarter Top quarter

Percentages do not total 100 due to rounding.
ACARA dataset 2011.




Figure 2: Proportion of students by disadvantage group, by sector, 2010

13 LA 2
16 B " Independent

B catholic

B Government

Students with Remote and Bottom SEA LBOTE [c) All students:

disability (b) very remote quarter [c) enrolment
areas (b) share (a)

Indigenous (a)

Percentages do not total 100 due to rounding. LBOTE proportions are based on the proportion of students identifying as LBOTE al

time of NAPLAN testing.
Sources: (a) ABS 2011c, Schools, Australia, 2010, cat. no. 4221.0; (b) DEEWR administrative data 2010; (c) ACARA dataset 2011.

Note:




Figure 25: Funding levels under the SES model
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Figure 50: Outline of the schooling resource standard
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School sze and location |

Low socioeconomic
siatus

‘ndigeneity

Limited English
Language proficiency

Table 20: Schooling resource standard loadings - indicative ranges

From (lower end of range]

10%
for medium-sized schools in remote locations

10%
for each low SES student in schools with under
10% of students in the lowest SES quarter
40%

for each Indigenous student in schools with
between 5% and 25% of students who are
Indigenous

15%
for each student with limited English proficiency

_to (upper end of ran
100%
for very small schools in very remote
locations

50%

for each low SES student in schools with more
than 75% of students in the lowest SES quarter

100%

for each Indigenous student in schools with more
than 75% of students who are Indigenous

25%

for each student with limited English proficiency
[for example, recently arrived refugees]
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Social gradients in PISA reading literacy by country, 2009

)
.
@)
O

A
=
©
@

=

More disadvantaged Average More advantaged




‘Forgotten’ Recommendations

Establishment of a national schools resourcing body
by the commonwealth and state governments, jointly

A loading of students with disability to be fully publicly
funded in all schools, regardless of sector

Increased commonwealth funding for capital works

Cross-sectional school planning authorities to
develop faclilities standards and co-ordinate
developments




What went Wrong?

No national schools resourcing body
No constituency built on matters of principle

Commonwealth assertion of responsibility for monitoring educational
outcomes

Funding to come from cuts to universities
Political bidding war

RESULT: Promise of more commonwealth funding but no real commitment
that it will be distributed according to a sector-blind needs-based formula




What remains?

The certainty of continued decline in Australian
education, If needs-based funding is not introduced

Gonski as a moral and ethical argument




